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Abstract:

The education targeting the promotion of the business spirit of the young constitutes a sector of education
which has expanded importantly over the last years. The development of entrepreneurship education in Europe
and other countries is largely due to the recognition of the positive relation between entrepreneurship and
economic development and its contribution to tackling the problem of unemployment. On the one hand, the
young looking for work now, and those already working have to face a constantly evolving economic and
working environment that requires from them new qualifications and abilities that will help in the establishment
of a business and the implementation of new innovative ideas. On the other hand, the problem of unemployment
constitutes one of the most important problems of the current times. The specific article refers in the role of
education of the young towards the direction of the support of entrepreneurship targeting the economic
development and fighting off the problem of unemployment as better trained individuals increase the possibilities
to start a new business.
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1. Introduction

The education influences the business choice via various mechanisms, as one higher educational
level is related to a higher level of wealth and therefore to lower costs of starting a business activity
while the direct effect of education has an importantly higher influence in such activities in
comparison to other professions (Card, 2001, p. 1127 — 1160). Apart from the business performance
which is reflected in the profits of a business, the education may have positive results in the
performance of a business because it can increase the possibility of their survival via the improved
skills of entrepreneurs. In general terms, the entrepreneurship requires a higher level of general
knowledge, which is acquired mainly via the formal educational system of every state. However,
although the factor of general education plays a crucial role in the development in entrepreneurship as
described above, the entrepreneurship education which concerns a more limited educational term
consists the most important variable for the business growth and robustness (Kuratko, 2005, p. 577-
598).

For the achievement of the objectives of tackling unemployment and the cultivation of
business activities, there is a need for the development of business mentality of the individuals that
study in secondary and tertiary education, so that a philosophy of encouragement of innovation and
young entrepreneurship is reinforced.
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2. Forms of entrepreneurship

The entrepreneurship is distinguished on the basis of varied approaches according to the way of
its implementation or on the basis of the initial motivations for the expression of business action. On
the basis of the choice of the form of occupation, the entrepreneurship is distinguished in
entrepreneurship of need and entrepreneurship of chance. The entrepreneurship of need
concerns the establishment of businesses due to limited choices and it is accompanied by a rather low
level of previous education or professional training (HpaxAéovg, 2002, p. 45).

The entrepreneurship of chance refers to the business action that is undertaken through a
procedure of pinpointing the underutilized opportunities and the unsatisfied needs in the market after a
satisfactory level of education has been previously achieved. The form of that entrepreneurship is
closely connected with entrepreneurship education, as it is based on abilities that are strengthened by
respective business programs.

Social entrepreneurship constitutes a modern form of entrepreneurship that is defined by a social
mission within the framework of business chance producing social value. The social entrepreneurship
is differentiated in a great degree from social work and social activism.

Green entrepreneurship is closely connected with the social one and it is defined as a form of
entrepreneurship that is framed by the business action within the limits of sustainable development
according to the principles of ecology and protection of the environment.

Public entrepreneurship refers to the entrepreneurship of the public field and public
administration although especially in Greece it constitutes a relatively limited phenomenon. Public
entrepreneurship is identified by an effort of business organization of the available resources, targeting
the acquirement of high production. In-house business refers to a business action within the internal of
businesses targeting the acquirement of a comparative advantage. That form includes a total of
processes that refer to the creation of new units, the creation of new products, the handling of
competition and the risk-taking (Rasmussen & Sorheim, 2006, p. 185 — 194).

Entrepreneurship in innovation constitutes a form of entrepreneurship that is directly connected
with the economic development and use of innovative technology. The basic characteristics of
innovative entrepreneurship are the uncertainty of results and the important investments of the
businesses. It is worth noting that entrepreneurship of innovation aims at the achievement of the
improvement of business performance via the acquirement of a competitive advantage.

Academic entrepreneurship refers to taking business action within the frame of universities,
mainly purposing to the commercialization of scientific knowledge that they produce.

Finally, young entrepreneurship constitutes a more special form of modern entrepreneurship as
well as one of the most important targets of the corresponding modern policy. That happens because
the creation of working positions via the self-employment of the young is considerably important for
the promotion of an innovation and the enhancement of regional development.

3. Education in entrepreneurship

Entrepreneurship education constitutes an important factor of the promotion of
entrepreneurship, as the educational system contains the essential conditions for the realization of the
available professional choices, equipping people with cognitive tools which are essential for the
development of business actions.

The education in entrepreneurship is realized at all levels of the education procedure. Different
educational programs with alternative objects correspond to each educational level, in the primary,
secondary or higher education. The development and application of educational programs in
entrepreneurship are based on various theories of learning and corresponding teaching. The
mainstream theories are the theory of productive learning, the theory of learning via acting, the theory
of stages of cognitive development and the theory of classification via cognitive learning objects
(TTetpbxkng & MmovpAetiong, 2005, p. 113).

The theory of productive learning is based on the assumption that the human brain constructs
actively important relations between unknown meanings and known experiences so that, in this way, a

139



productive procedure of memory, knowledge, and experience construction is created. The theory of
cognitive development refers to the development of cognitive abilities of individuals in direct relation
to their external environment. That theory demonstrates that the educational system can produce
important positive results in the operation of knowledge acquirement as long as the corresponding
program of studies conforms with the learning stages. The theory of learning via acting claims that the
individuals should get involved personally in the learning experience, in procedures that include
decision-making and suitable handling of the results of those decisions.

As entrepreneurship is connected with the acquirement of abilities and skills such as creation,
initiative, and independence, entrepreneurship education is preferable to be taught in an active and
experiential way, which encourages people to think and do business. Surely, entrepreneurship
education is importantly facilitated by the development of a suitable educational environment, as there
is a total of needs and requirements so that a learning environment is functional and effective
(Kapayiavvng, 2007). The educational environment for the application of entrepreneurship education
should be related to the abilities of a person so that they are receptive to improvements and a sense of
responsibility is stimulated in response to learning targets. So, an educational environment configured
on the basis of the above mentioned facilitates the procedure of entrepreneurship education and it is
consistent with the principles of the theory of productive learning and learning via experience. One of
the most efficient methods of teaching entrepreneurship is the creation of virtual or semi-real
businesses, within the framework of secondary and tertiary education in the states of the European
Union named Junior Achievement Young Enterprise Program (JA-YE). Via this program the
participants undertake the responsibility of a limited in duration and size business from the start the
until end of the academic year, a period which coincides with the lifetime of a business, performing
various business activities that include production and sale of products, keeping of records and holding
of professional meetings (Rae, 1997, p. 197-227).

4. Content and methods of entrepreneurship education

The kind of knowledge that should be provided in entrepreneurship education is distinguished in
four categories: general business knowledge which refer both to businesses generally, and the new
ones which are established at the time in a practical level, general professional knowledge which is
distinguished from the previous category and refer exclusively to entrepreneurship, knowledge related
to business opportunities, and specialized business knowledge which refers to the way of production
and disposal of a product or service.

Despite the fact that an important number of educational programs in entrepreneurship is
developed all over the world, most of them usually offer lessons that enhance the first two categories
of knowledge. It is also recognized that a large part of entrepreneurship education focuses on
knowledge about entrepreneurship instead of knowledge connected with entrepreneurship itself.
During last years, the dominant trend regarding the content of entrepreneurship education is the
provision of rather business instead of operational knowledge, which can be attributed to
ascertainment that entrepreneurship education as a scientific field has entered a phasis of maturity
(Binks, 1994). So the development of business behavior, abilities, and skills are suggested as the basic
objects of education. It is claimed that the skills that are traditionally taught within the framework of
entrepreneurship education do not suffice to form a successful entrepreneur and that education should
focus on the development of communication and creation skills, critical thinking, leader qualifications,
and abilities of negotiation, problem-solving, social networking and time management. Moreover,
another parameter is imported concerning the evaluation of the suitability of the entrepreneurship
education content according to which the only way for entrepreneurship to be taught successfully is
that its content is mostly based on theory. So it is claimed that the theory of entrepreneurship
constitutes a total of empirical generalizations related to how hopeful entrepreneurs should behave,
allowing them to understand and foresee the results and consequences of business actions (Maxpidov
— Mmnovcwov, 2002). That theory should be taught in would-be entrepreneurs, as nothing is more
practical than the understanding of commitment results of any form of resources for the establishment
and operation of a business.

Another perspective, which has affected the academic dialog during last years regarding the
content of entrepreneurship education, is the implementation which was developed through the
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investigation of the way in which the entrepreneurs justify their decisions in an environment of
uncertainty. Therefore, it can be proved that entrepreneurs use a different logic that is based more on
experience and less on scientific training, having as a result to overlook the methods that focus on
future targets, such as market research, analysis of competition and calculation of future profits and to
mainly use control methods of their decisions such as management of corporate relations, economic
loss, and unforeseen costs (Movpdovkovtag, [Taradnuntpiov, & Inavvidng, 2004).

According to that approach, it is claimed that entrepreneurship education should focus on the
logic of implementation, i.e. on the level on which we can control the future without the need to
foresee it instead of relying on the level on which we can foresee the future and thus control it. In this
regard, the “art” of entrepreneurship should be the basic axis of the entrepreneurship education
content. Entrepreneurship can be considered as a practical activity that should be based more on
operative learning methods and less on traditional learning models which are used in entrepreneurship
education mainly due to institutional pressure (Brawer, 1997, p. 433-468).

While advancing in more specific approaches in regard to the topics of entrepreneurship
education, the following units are suggested: the promotion of ideas of entrepreneurship, knowledge,
and skills that are connected with business plans, planning of products, market research, and business
creation, risk management techniques, and development of threats handling strategies.

5. Models of entrepreneurship education

Various models that concern entrepreneurship education have been suggested from time to
time. The model of the Entrepreneurial Event Model -EEM is the most widely known of them
(Shapero & Sokol, 1982, p. 72-90).

The purpose of that model is the provision of a causal basis for the procedures that lead to the
demonstration of business behavior and finally to a business event, i.e to the time of starting a
business.

The second more widely used model is the model of planned behavior which is based on the
Theory of Reasoned Action (TRA). That theory is based on two basic structures: the behavioral intent
that depends directly on the subjective prototypes and the attitudes. The more positive are the attitudes
towards a behavior the more powerful are the subjective prototypes towards a behavior and the
behavioral intention.

It would be useful on the basis of the above mentioned, to be noted that the theory of planned
behavior is used for the construction of evaluation models of educational programs concerning
entrepreneurship. Such a model connects the Entrepreneurship Education Programs (EEP) with the
theory of planned behavior according to which the educational programs which are planned according
to each academic framework and the corresponding learning audience influence the planned behavior
of people enhancing business intentions (Fayolle, Gaili, & Lassas — Clerc, 2006, p.701-720) .

6. European policy for the education in entrepreneurship

Before the stage of setting objects for the enhancement of business spirit by the European
Union, emphasis was given in the necessity of education for personal and social development as well
as in the connection of education with the job market. The discussion about the role, the purposes and
the ways of the attainment of the education targets was and continues to be the object of a lot of
commissions and meetings regarding the education within the framework of the European Union.

In the Exhibition of the International Commission for the Education in the twenty-first century
under the presidency of Jacques Delors (Unesco, 1996), with the title “Education: the treasure that
hides inside” the creation of new links between educational and developed policy is suggested. Before
the meeting of the European top Council of Lisbon (2000) the new strategic target in which there are
decisions with which the necessity of creating new connections between educational and developed
policy is stressed was engraved. So then, in the European Council in Lisbon, the social dimension of
the Union was intensively manifested, while the following weak points of the European Union were
mentioned: the unemployment, the small percentage of women’s employment and the long-lasting
structural unemployment (Evponaiké kowofovito, 2000). A precondition for the attainment of the
new target that was set in Lisbon is the adjustment of the education and training policies for life and

141



work to the society of knowledge. Moreover, one of the main challenges that Europe faces in the field
of business is the one that is referred to the education for the development of business spirit and
general knowledge related to business and business spirit should be taught in a suitable way both in
the primary and secondary and in the tertiary education.

Another commitment of the European chart (Evponaikn emitpony], 2001, p. 698), of small
businesses in the European Union is the introduction of teaching with regards to businesses and
entrepreneurship in all educational gradients and the development of training programs for business
managers. Regarding the education of businesses policy, a lot of programs were adopted such as:

In 2005 more investments in education and skills acquirement were asked. In 2010 the project
program “Education and Training” that was adopted by the Council of Barcelona, which asked the
enhancement of the European aspect of education. The program of lifelong learning 2007-2013, the
program Erasmus Mundus 2009-2013, and the program “Education and training 2020” provide an
important support in the action of the field of education and training.

The enhancement of entrepreneurship continues to constitute one of the basic priority fields
for Europe of 2020. So, a special importance in the improvement of education in entrepreneurship is
given to the priority that concerns the intelligent development, based on knowledge. Moreover, the
critical role of educators in this field is recognized by the European Union. In most cases, education in
entrepreneurship is based on enthusiastic and educated professors. Entrepreneurship education
constitutes a basic priority for all member states of the Union. A lot of programs and activities are
implemented all over Europe.

6. The education of entrepreneurship in Greece

In our country, the teaching of entrepreneurship in primary education takes place via programs
through which students learn basic meanings concerning economy and entrepreneurship through
various activities. Of course, the implementation of programs which do not belong to the formal
program of studies is not possible without the enthusiasm and initiative of educators as the programs
place great emphasis on self-studying, creation, and cooperation.

In the secondary education, the acquaintance of students with the meaning of entrepreneurship
takes place via economy lessons which belong to the national program of studies and educational
visits in businesses, exhibitions, chambers and other bodies. These lessons are the lessons “Principles
of economy”, “Principles of economic theory”, “Principles of organization and management”
(MayovAd, 2002). Another lesson is the one that refers to the theory of entrepreneurship and it is
taught in Professional Senior High Schools is the program “Entrepreneurship and development”. It is
worth noting that the “Virtual businesses” program gave the opportunity to students of secondary
professional education to know through action and managing a virtual business the meaning of
economy and entrepreneurship.

In the tertiary education, the meaning of entrepreneurship can be found in different teaching
objects both in an undergraduate and in a postgraduate level. It should be noted that universities as
autonomous institutions provide subjects and programs having as an object the entrepreneurship on
their own initiative. Apart from the subject of entrepreneurship and the other economic subjects
through which the students can receive knowledge regarding the entrepreneurship, there are other
actions that contribute to this direction such as the Career Offices of universities, the Postgraduate
Training Offices and the organization of seminars concerning entrepreneurship.

7. Conclusion

It is widely accepted that human capital constitutes an important variable both for the economic
development and the personal progress of every person, whereas the strongest factor of effect in the
development of human capital is the education which increases the rate of success in entrepreneurship.
We can mention that the more the education is increased the more a person becomes capable to
perceive the business opportunities that appear in the external environment. Business education
constitutes a continuous procedure of the development of the characteristics of the personality of
individuals aiming at the acquirement of training skills and the perception of effectiveness. In
conclusion, it is noted that it has become obvious that the educational programs are of major
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significance for the enhancement of entrepreneurship. In Greece the enhancement of entrepreneurship
constitutes one of the basic priority fields, which refers to the intelligent development, which is based
on knowledge and innovation in combination with the target of improvement of the quality of business
education. There are attempts for that to be achieved through the utilisation of the European programs
that concern the business education such as the programs Erasmus, Erasmus Mundus, Tempus, Marie
Curie etc. aiming at the promotion of entrepreneurship. It is an accepted fact that the financial crisis of
Greece has significantly influenced the ability of the government to finance investment and innovative
plans of entrepreneur education. One of the most important European programs that Greece is trying to
exploit is the “Entrepreneurship 2020 Action Plan” which is based on the development of business
education, the creation of a suitable entrepreneurship environment and the creation of role-models as
regards the field of business education.
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